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Principles of Adult Education

1. Adults have a foundation of life experiences
and knowledge. They relate new knowledge
and information to previously learned
information and experiences.

Therefore, help relate new material to what
is already known; tap into experience.

2. Adults are generally autonomous and prefer
self-directed learning

Therefore, provide for some choices and
control over the place, pace and options for
learning.

3. Adults are goal-oriented; they have a
purpose, goal or need for learning.

Therefore, the more relevant the learning is,
the more learning will take place.

4. Adults are practical; they want to learn
something they can apply;

Therefore, show the relationship between
what they are learning and how they can
use it. Provide opportunity for adults to
practice and reflect and help them discover
why the content matters to them, their
clientele and their communities.

5. Adults are people whose changing
physiological needs (vision, hearing, and
physical comfort) impact learning. Learning
can be impacted as much as 25% by the

physical effects of the learning environment.

Therefore, attend to such physical
considerations as learning spaces/rooms,
adequate lighting, comfortable room
temperature and air flow, a good sound
system, seating arrangements that
encourage interaction and foster a sense of
community, comfortable chairs, room set-
ups that allow for movement, refreshments
and readily available drinking water.

6. Learning is an active process and adults
prefer to participate actively.

Therefore, make provision for active
participation and hands-on learning.

7. Learning that is applied immediately is
retained longer and is more likely to be
used.

Therefore, employ techniques that allow
adults to immediately apply material in a
practical way.

8. Learning is facilitated when adults are
aware of their progress.

Therefore, use techniques that provide
opportunities for self-appraisal.

Organizing a Presentation

Joseph Levine, Michigan State University suggests

adult educators follow the following six basic
principles in organizing presentations for adult
learners.

1. Tell the adults what you’re about to tell

them.

2. Organize your material for presentation in a
logical order.

3. Don't feel that you have to tell them
everything.

4. Understand what you want the adults to do

with the information you are presenting.
5. Know when to teach and when to learn.

6. Help the adults transfer the concepts to their

own situations.



Learning — Retention

Learning Pyramid
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Teaching Tools & Technigues

Analogies, Story Telling, Quotes
Brainstorming

Case Studies
Demonstrations

Discussion

Exams/Quizzes

Exhibits

Field Trips
Films/Video/Cassette Tapes
Flip Charts/Chalkboard
Games, Brainteasers
Guest Speakers
Handouts/Fact Sheets
In-Basket-Question/Answer
Independent Study
Lecture/Mini-Lectures
Listening

Logs and Journals
Music-Listening & Singing
Newspaper & Magazines
Panel Discussion

Pictures

Presentations-Speeches, Team Teaching

Props/Imagery

Questioning

Reading/Books

Research

Role Playing Skits and Pantomime
Small Group Work
Television/Satellite Broadcasts

Ice Breakers

Why use an icebreaker?

Create a positive group atmosphere
Help people to relax

Break down social barriers

Energize & motivate

Help people to think outside the box
Help people to get to know one another

kLN~

When you are planning to use ice breakers ask

yourself these questions:

1. Why am | thinking about using an ice breaker?

2. What would be the result if | didn’t use an ice
breaker?

3. What ice breaker could create the experience
needed?

4. How will this group react to the ice breaker?

(Sometimes you may go in with a plan and decide

...”no it won’t work with this group”.)

How should I introduce it, facilitate it, and close it?

How will | know if it is successful?

What'’s the worst that could happen?

How much time do | have for an ice breaker?

Is the ice breaker appropriate for diverse

audiences?

10. Am | prepared to deliver the ice breaker —am |
comfortable with the activity, do | have the
supplies etc.?
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Peripheral Learning Tools

Peripheral teaching-learning tools are resources for
communicating content in a non-conscious, non-
directive way. Brain-and-learning research suggests
that up to 99% of learning is non-conscious. We're not
aware of learning taking place. Peripheral learning
tools are used to contribute to and reinforce learning.

Compliment learning by creating and using resources
that are colorful, engaging, and entertaining, using
quotations, cartoons, images, photographs, graphs,
etc. in interesting yet readable fonts, that help to
reinforce the content being addressed.

Select content that:
¢ |s relevant and critical to the learner
e Can be communicated in brief statements,
thought-provoking questions, and/or images
¢ Is likely to stimulate reflection, discussion, and
co-learning
Post content on:
e Large easy-to-read posters for mounting on
walls
e Table tents
e Learners’ nametags
o Welcome signs at meeting space entrance



Asking Questions

As educators we tend to ask questions in the "knowledge" category 80% to 90% of the time. These questions
are not bad, but using them all the time is. Try to utilize higher order level of questions. These questions
require much more "brain power" and a more extensive and elaborate answer. Below are the six question
categories as defined by Bloom. From Bloom, et al., 1956

¢ KNOWLEDGE
o Remembering;
Memorizing;
Recognizing;
Recalling identification and
Recall of information
=  Who, what, when, where, how ...?
=  Describe
COMPREHENSION
o Interpreting;

O
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o Translating from one medium to another;
o Describing in one's own words;
o Organization and selection of facts and ideas
» Retell...
e APPLICATION

o Problem solving;
o Applying information to produce some result;
o Use of facts, rules and principles
= How is...an example of...?
= How is...related to...?
=  Why is...significant?
ANALYSIS
o Subdividing something to show how it is put together;

o Finding the underlying structure of a communication;
o Identifying motives;
o Separation of a whole into component parts
= What are the parts or features of...?
» Classify...according to...
» Qutline/diagram...
» How does...compare/contrast with...?
= What evidence can you list for...?
e SYNTHESIS

o Creating a unique, original product that may be in verbal form or may be a physical object;
o Combination of ideas to form a new whole
=  What would you predict/infer from...?
What ideas can you add to...?
How would you create/design a new...?
What might happen if you combined...?
What solutions would you suggest for...?

e EVALUATION
o Making value decisions about issues;
o Resolving controversies or differences of opinion;
o Development of opinions,
= Judgments or decisions
= What do you think about...?
= What is the most important...?
= How would you decide about...?
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